Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the 2022 to 2023 academic year) funding

to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s

spending of pupil premium had within our school.
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Detail Data

School name Greenford Primary School
Number of pupils in school 142

Proportion (%) of pupil premium eligible pupils 25 %

Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended) 2022-2025

Date this statement was published December 2022

Date on which it will be reviewed July 2023

Statement authorised by

Vanessa Higgins

Pupil premium lead

Julie Attwell

Governor / Trustee lead

Dr Beth Galliver




Funding overview

Detail Amount
Pupil premium funding allocation this academic year £ 41,550
Recovery premium funding allocation this academic year £ 2,500
Pupil premium funding carried forward from previous years (enter £0 if not applicable) £0
Total budget for this academic year

£ 44,050

If your school is an academy in a trust that pools this funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Overarching Intent:

e Ensure disadvantaged pupils are challenged in the work that they are set
e Act early to intervene at the point need is identified

Area Challenge

Providing tailored, high quality teaching that meets the

learning needs of all children with a particular focus on

disadvantaged pupils to ensure they make good progress

and attain well, including those who are already high
Teaching attainers

Identifying gaps in learning and barriers to accessing the
curriculum and making progress

Raising staff expectations of all children, irrespective of
disadvantaged - aspiration teaching for all

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the impact of
disadvantage. The approaches we have adopted complement each other, to help pupils excel. To ensure they are effective, we will:

e Adopt a whole school approach in which all staff take responsibility for disadvantaged pupils outcomes and raise expectations of what they can achieve

Intended Action

Disadvantaged pupils will make good progress and achieve
high attainment across all subject areas; including those who
are already high attainers.

Robust system in place to ensure gaps are identified rapidly
and systematically addressed through ongoing formative as-
sessment

Curriculum adaptive and responsive to identified and
envisioned gaps

Build capacity within staff structure to support meeting needs
of disadvantaged children

All staff take responsibility for disadvantaged pupils’
outcomes and raise expectations of what they can achieve




Targeted support

Wider strategies

Robust assessments take place to ensure early
identification of children not making expected progress

Increased need for specific and targeted support to be
delivered by trained staff.

Balancing the need for children to be ‘out of class’ to
receive targeted support with the need to be ‘in class’ to
ensure further gaps in experience and learning aren’t
created

Low levels of emotional resilience and self-regulation

Poor parental mental health impacting on attendance and
support for both academic and emotional support for the
children.

Limited access to enriched opportunities outside of school

Early identification of need and responsive intervention
where required

Clear gap closing action plans in place for each child
opportunities for these gaps to be addressed within class
learning sessions alongside peers, as well as through
intervention programmes, coaching and mentoring

Use of National Tutoring Programme for pupils who are not
making expected progress, including disadvantaged pupils

CPD to support all staff to deliver targeted support sessions

Identified Pastoral Lead has completed training to support
complex social emotional needs of the children and children
are having regular access to therapeutic sessions

Adopt a whole school approach to creating a therapeutic and
nurturing learning environment where all children’s’ mental
health and well-being is a priority.

Attendance for disadvantaged pupils improves through
targeted support for families to identify and address
challenges — links with Early Help Family Worker and parent
drop-in and support sessions

Introduction of Greenford B412 to provide wider
opportunities




Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge Detail of challenge
number
1 e Gap between disadvantaged and non-disadvantaged children in attainment and progress
2 e Lower than national average attendance
3 e Confidence, anxiety, low resilience and poor mental health
4 e Narrow vocabulary and language skills across all stages

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have
been achieved.

Intended outcome Success criteria
All disadvantaged children to make at least the same progress as their non- e Reading: Disadvantaged pupils achieve national average progress
disadvantaged peers in reading (including early reading — phonics) , writing and scores in KS1 & 2 reading / All other children make at least expected
maths. progress

e Writing: Disadvantaged pupils achieve national average progress scores
in KS1 & 2 writing / All other children make at least expected progress

e Maths: Achieve national average progress scores in KS1 & 2 Maths / All
other children make at least expected progress.

e National average of disadvantaged pupils to achieve expected standard
in Y1 phonics test and Yr2 re-sits

To achieve and sustain improved attendance for all pupils, particularly our Sustained high attendance demonstrated by:
disadvantaged pupils




e The overall absence rate for all pupils being no more than the National
Average and the gap between advantaged and disadvantaged pupils
being reduced

e The % of all pupils who are persistently absent being below the national
average and the figure among disadvantaged pupils being lower than
their peers

All disadvantaged pupils as well as other identified pupils have access to the

support they need to develop resilience and maintain positive mental health and

well-being

Sustained levels of resilience, well-being and mental health demonstrated by:

e Qualitative data from pupil voice, pupil and parent surveys and staff
observations

e Asignificant increase in participation in enrichment activities, particularly
among disadvantaged pupils

Improved oral language skills and vocabulary among disadvantaged pupils

Assessments and observations indicate significantly improved oral language
among disadvantaged pupils. This is evident when triangulated with other
sources of evidence including:

e Engagement in lessons
e Book scrutiny
¢ On-going formative and summative assessments




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges

listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 10,000

Activity

Evidence that supports this approach

Challenge number(s)
addressed

Purchase of standardised diagnostic
assessments:

e PIRA/PUMA/GAPS
e HAST
e ELKLAN

e Salford Sentence Reading &
Comprehension Test

Training for staff to ensure assessments

o Staff Meeting time with Curriculum &
Assessment Leader to train staff

e Specialist Teacher CPD and joint
planning sessions

are interpreted and administered correctly:

Standardised tests can provide reliable insights into the specific
strengths and weaknesses of each pupil to help ensure they receive
the correct additional support through interventions or teacher
instruction:

Standardised tests | Assessing and Monitoring Pupil Progress |
Education Endowment Foundation | EEF

1&4

Further develop high quality teaching
through:

¢ On-going CPD for all adults to develop
dialogic teaching across the school

Investment in high quality teaching and developing every teacher’s
skills has been shown to have strong impact on outcomes for all
children. (What makes great teaching? Review of the underpinning

1,3&4



https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/

¢ Developing the curriculum and teachers’
specialist knowledge

e Developing the role of subject leaders to
create a curriculum responsive to the
needs of the pupils

research Robert Coe, Cesare Aloisi, Steve Higgins and Lee Elliot
Major October 2014)

The EEF states that:

“We know from the best available evidence that the most powerful
tool we have to combat educational inequality is to support great
teaching in every classroom”

https://educationendowmentfoundation.org.uk/support-for-
schools/school-planning-support

Professional development on evidence-
based approaches, for example feedback,
metacognition, reading comprehension,
phonics or mastery learning

Teacher CPD supported through:

e Somerset Literacy Trust
RWI Training

Our primary focus is on the ongoing development of teachers and
teaching assistants. “Dialogic teaching harnesses the power of talk to
engage interest, stimulate thinking, advance understanding, expand
ideas, and build and evaluate arguments, empowering students for
lifelong learning and democratic engagement. Being collaborative and
supportive, it confers social and emotional benefits too.

It also helps teachers: by encouraging students to share their
thinking it enables teachers to diagnose needs, devise learning tasks,
enhance understanding, assess progress, and guide students
through the challenges they encounter.” Robin Alexander 2020

Meta-cognition and self-regulation approaches have consistently high
levels of impact (EEF) with pupils making an average of eight months’
additional progress. The evidence indicates that teaching these
strategies can be particularly effective for low achieving and older
pupils.

These strategies are usually more effective when taught in
collaborative groups so learners can support each other and make
their thinking explicit through discussion.

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/feedback

1,3&4



https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback

Enhancement of our Maths teaching and
curriculum planning in line with DfE and
EEF Guidance.

Teacher release time to attend:

e NCETM Maths Mastery Phase 3
— Embedding
e WDSC Maths Hub Meetings

The Dfe non-statutory guidance has been produced in conjunction
with the NCETM in the Teaching of Mathematics, drawing on evidence
based approaches:

https://www.gov.uk/government/publications/teaching-mathematics-in-
primary-schools

The EEF guidance is based on a range of the best available evidence:

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/maths-ks-2-3

Embedding dialogic activities across the
school curriculum. These can support
pupils to articulate ideas, consolidate
understanding and extend vocabulary.

Resources will be purchased and teacher

There is a strong evidence base that suggests oral language
interventions, including dialogic activities such as high quality
classroom discussion are inexpensive to implement with high impact
on reading

https://educationendowmentfoundation.org.uk/education-

CPD and release time to develop and evidence/teaching-learning-toolkit/oral-language-interventions 1,3&4
implement:
e Language rich texts
e Literacy Tree
e Authorfy
Or-going invesimentn DFE valigatea | PIOnCS spprosches have o stang evidencepase il ndcates
synthetic phonics programme to secure gisadvantaped children y 9.p y
stronger phonics teaching for all pupils: 9
1,3&4
e RWI Phonics https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics
Investment in technology and other EEF research shows that technology can be used in a range of ways
resources focussed on supporting high to improve: 1,3&4

quality teaching and learning



https://www.gov.uk/government/publications/teaching-mathematics-in-primary-schools
https://www.gov.uk/government/publications/teaching-mathematics-in-primary-schools
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

Clicker 8

Widgit / Communicate
Rockerbox

I-pads

Accelerated Reader

Teaching and learning before introducing it
The quality of explanations and modelling
The impact of pupil practice

e Assessment and feedback

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/digital

10



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital

Targeted academic support (for example, tutoring, one-to-one support structured interventions)

Budgeted cost: £ 12,000

Activity

Evidence that supports this approach

Challenge number(s)
addressed

Interventions to support language
development, literacy, and
numeracy

e Investment in new Maths
intervention programme

e NELI

e EKLAN

e Oracy for Maths
e Voice 21

e RWI 1:1 Tuition
e Pinny Time
e Peer Tutoring

Targeted academic support to assist language development, literacy or numeracy
interventions need to be carefully linked to classroom teaching and matched to specific
needs, whilst not inhibiting pupils’ access to the curriculum.

e Selecting _interventions tool.pdf (educationendowmentfoundation.org.uk)
e Literacy | EEF (educationendowmentfoundation.org.uk)
e Mathematics | EEF (educationendowmentfoundation.org.uk)

Oral language interventions can have a positive impact on pupils’ language skills.
Approaches that focus on speaking, listening and a combination of the two show positive
impacts on attainment:

e Oral language interventions | EEF (educationendowmentfoundation.org.uk)

Phonics approaches have a strong evidence base indicating a positive impact on pupils,
particularly from disadvantaged backgrounds. Targeted phonics interventions have been
shown to be more affective when delivered as regular sessions over a period of up to 12
weeks

e Phonics | EEF (educationendowmentfoundation.org.uk)

1,3&4

11



https://educationendowmentfoundation.org.uk/public/files/Selecting_interventions_tool.pdf
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/guidance-for-teachers/mathematics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

Activity and resources to meet the
specific needs of disadvantaged
pupils with SEND

Specialist Teacher
programmes delivered 1:1
by trained TAs / Teachers

CPD specialist teacher
training for all staff to
understand how to
support needs of children
with SEND to access all
areas of the curriculum

Disadvantaged pupils with SEND have the greatest need for excellent teaching. Specific
approaches to support these pupils may include explicit instruction, cognitive and
metacognitive strategies, scaffolding, flexible grouping, and the targeted use of
technology.

e Special Educational Needs in Mainstream Schools | EEF
(educationendowmentfoundation.org.uk) - includes 5 evidence based
recommendations to support pupils with SEND

Teaching assistant deployment
and interventions

TA / Teacher planning
time

Strategic deployment of TAs is important to ensure priority pupils are supported this will
include ensuring TAs are fully prepared for their role and supplementing rather than
replacing high quality provision from the class teacher, including providing targeted
interventions.

e Making Best Use of Teaching Assistants | EEF

® Investment in targeted 1-4
interventions — Literacy & (educationendowmentfoundation.org.uk)
Numeracy ( Subject e Teaching Assistant Interventions | EEF (educationendowmentfoundation.org.uk)
Leads and SENDCO to
research and purchase)
One to one and small group Intensive individual support, either 1:1 or as a small group, can support pupil learning.
tuition This is most likely to be impactful if provided in addition to and explicitly linked with normal
lessons. Schools should think carefully about implementation of tuition, including
e NTP tutor employed to assessment of learning gaps, careful selection of curriculum content, ensuring those
provide intensive targeted | delivering tuition are well prepared and monitoring impact. 1-4

support. NTP Teacher is
a member of staff and
attends all staff training
days and has planning

e One to one tuition | EEF (educationendowmentfoundation.org.uk)

12



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition

time with staff prior to °
intervention and as a
follow up to assess
impact.

Small group tuition | EEF (educationendowmentfoundation.org.uk)

A significant proportion of the
pupils who receive tuition will be
disadvantaged, including those
who are high attainers.

13


https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £ 22,050

Activity

Evidence that supports this approach

Challenge number(s)
addressed

needs

Supporting pupils’ social,
emotional and behavioural

Creation of dedicated
non-class based
Pastoral Lead TA; to
support the
development of positive
mental health and well-
being through
prioritised, timetabled
1:1 / small group,
therapeutic enrichment
and educational
opportunities and
activities.

Nurture Room created

CPD for Pastoral Lead
and staff — Lego
Therapy/ STEPS/
Healing Together/ 5 to
Thrive/ Therapeutic
Thinking

Young Carers - MyTime

Break and Lunchtime
support

PSHCE Scheme
purchased to support
pupils’ SEMH
development

Social and emotional skills support effective learning and are linked to positive outcomes in

life. Consideration will be given to whole-class approaches, as well as targeted
interventions. The impact of these interventions will be monitored carefully.

5 core competencies to be taught explicitly:

e Improving Social and Emotional Learning in Primary Schools | EEF
(educationendowmentfoundation.org.uk)

6 recommendations to support evidence informed decisions about behaviour strategies :

e Improving Behaviour in Schools | EEF (educationendowmentfoundation.org.uk)

Social , emotional and behaviour interventions guidance:

e Social and emotional learning | EEF (educationendowmentfoundation.org.uk)
e Behaviour interventions | EEF (educationendowmentfoundation.org.uk)

1-4

14



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions

e Well-being Days
e Redesigning of the
behaviour policy into a

“Relationships and Well-
being Policy.”

1:1 Mentor coaching & access to
ELSA support for disadvantaged
children and others identified to
need support to:

e Raise aspirations through
agreeing, monitoring and sup-
porting the achievement of
learning and life goals

e Build resilience and self-regu-
lation in learning and social
emotional interactions - in-
cluding emotional literacy

The recent EEF Teacher Feedback to Improve Pupil Learning highlights the importance of
timely, well considered feedback in moving children’s learning forward

https://educationendowmentfoundation.org.uk/tools/guidance-reports/feedback/

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-
toolkit/meta-cognition-and-self-reqgulation/

Supporting attendance

e Family Link Worker to
support families at home

e Team Around Family
Meetings with SENDCO
& Pastoral Lead to
identify & address
barriers

e Attendance Liaison
Lead Role to support
families to engage
positively in raising
attendance levels

There are a range of approaches which aim to improve school attendance. Some parental
communication approaches and targeted parental engagement interventions show promise
in supporting pupil attendance.

Guidance includes a focus on offering more intensive support, which can include
approaches to support attendance

e Working with Parents to Support Children's Learning | EEF
(educationendowmentfoundation.org.uk)

1-4

15



https://educationendowmentfoundation.org.uk/tools/guidance-reports/feedback/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents

Extra-curricular activities,
including sports, outdoor
activities, arts, culture and trips

Ensure all disadvantaged pupils
have access to rich and varied
extra-curricular experiences and
those which enhance their
learning further and raise
aspirations - tailor to the needs/
interests of the individuals and

group.

e Greenford B412 -
Enrichment Pledge to all
children — disadvantaged
pupils supported with
any financial costs

e Sports Club — funding

support

e ICT Club - funding
support

e Dance Club — funding
support

e  Support for all trips —
residential or day

Extra-curricular activities are an important part of education in its own right. These
approaches may increase engagement in learning, but it is important to consider how
increased engagement will be translated in to improved teaching and learning.

e Arts participation | EEF (educationendowmentfoundation.org.uk)

Research funded by the Nuffield Foundation found that after-school activities can play a
role in closing the attainment gap and raise aspirations for disadvantaged pupils.

o https://www.nuffieldfoundation.org/research/education/primary-education

1-4

16



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://www.nuffieldfoundation.org/research/education/primary-education

Extended school time, including
Summer Schools

e Link to Bouncing Beanz
After-School Club

e Family Link Worker
liaison with families to
arrange summer clubs

e Targeted booster
sessions for Y6 in
preparation for SATs

¢ Homework Club

Breakfast Clubs and meal
provision

e Parent survey to
identify uptake and
demand

Extended school time encompasses purposeful changes to the school day, or the school
calendar. This can extend upon core teaching, such as targeted after-school programme of
tuition, homework or additional summer school programmes. Such programmes are more
likely to foster academic benefits when clearly structured, linked to the curriculum and led
by well-qualified and well trained staff. Schools should consider the cost and implications
on teacher time when considering extended school time approaches.

e Extending school time | EEF (educationendowmentfoundation.org.uk)
e Summer schools | EEF (educationendowmentfoundation.org.uk)
e Homework | EEF (educationendowmentfoundation.org.uk)

There is some evidence that providing free universal before-school breakfast clubs can
benefit pupils by preparing children for learning, or supporting behaviour and school
attendance

e National School Breakfast Programme | Magic Breakfast
e Maagic Breakfast | EEF (educationendowmentfoundation.org.uk)

17



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://www.magicbreakfast.com/blog/national-school-breakfast-programme
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/magic-breakfast

Communicating with and
supporting parents

e Family Link Worker to
support families

e Parent Workshops — key
speakers / specialists to
run parenting support
workshops

e Teaching and Learning
Workshops to support
parents supporting
learning at home

e Drop-ins -increase
communication for point

of need conversations
and concerns

e Governor Parent Link

Levels of parental engagement are consistently associated with improved academic
outcomes. Practical approaches, such as supporting shared book reading, or tailoring
positive communications about learning can prove actionable for schools.

e Parental engagement | EEF (educationendowmentfoundation.org.uk)

Offers practical approaches and insights for communicating and supporting parents:

e Working with Parents to Support Children's Learning | EEF
(educationendowmentfoundation.org.uk)

Total budgeted cost: £ 44,050
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents

Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

Aim

More rigorous tracking and monitoring
measures in place to ensure pupils
who are not reaching their full potential
have been identified and access
appropriate intervention and support

School-led tuition programme leads to
children making accelerated progress
in targeted subjects

Intervention, including Class TAs and
intervention TAs; to enable targeted
intervention in maths and literacy

Change for life Learn to move To
enable children to access a full
curriculum

Outcome
Intervention: 1:1 and Small Group

Full review of pupil progress - all pupils not making expected progress received additional support and / or
intervention through teacher pre-teaching / catch up sessions or 1:1 specialist teaching where required

The majority of children in receipt of school-led tuition programme made accelerated progress. Those not making
accelerated progress were referred for specialist assessments

All classes have allocated TA time to support catch-up and pre-teaching for those pupils identified as not making
expected progress — with a priority focus on disadvantaged pupils

Specialist Literacy teacher trained SENDCO and Key TA to assess those pupils not making expected progress in
Literacy and to deliver targeted intervention programmes. All resources for assessment and delivery of intervention

purchased

Access to the Curriculum

19



Good progress is made by all PP pupil
through prioritised access to IT

Introduction of RWI scheme leads to
higher percentages of pupils being
secure in their phonics knowledge
before leaving KS1

Expansion of Accelerated Reader
leads to higher reading and
comprehension levels

Increased internal discipline for pupils
rather than imposing external controls,
providing educational and proactive
consequences rather than sanctions
and punishments

Disadvantaged pupils had priority access to LTM — all pupils made progress against their targets. Those pupils who
still had identified areas of need at the end of the programme continue to be supported whilst a referral to specialist
services are made ( OT & Paediatricians )

Laptops were offered / allocated to all disadvantaged pupils to enable the support of home learning

Accelerated progress in phonics and reading

RWI implemented in January 2022 — some impact seen on pupils’ acquisition of phonic knowledge — greater impact
expected to be seen on the second year of implantation. Only 1 /7 (14%) of PP pupils did not meet the expected
standard.

Accelerated Reader fully implanted and all pupils from Year 2 have access. Significant increase in the
ment in reading across all pupils

% of pupils in Year 2 reaching the expected standard for reading matched National levels

% of pupils in Year 6 reaching the expected standard for reading exceeded National levels

engage-

Support for emotional regulation

Full review of approach to support pupils’ emotional regulation
2 Teachers trained in STEPS approach ( Therapeutic Thinking) — disseminated to all staff
Emotional coaching training for all staff
Personal support plans adjusted to include targeted interventions to support emotional regulation
Whole school approach to supporting pupils’ emotional regulation and well-being
TA trained in preparation for new role as Pastoral Support TA
Reduction in exclusions / suspensions
Increase in number of pupils managing to regulate their emotions with support and remain in class for longer peri-
ods of time
The school as a whole has taken a nurturing approach throughout the year. Families are known well and individual
needs are known
Effective use of TAs

20



Greater involvement by SENDCO and e  Regular TA meetings - linked to identified training needs

SLT in quality assuring work of Tas e SENDCO time to support TAS in their interventions and classroom support role
and facilitating sharing good practice)

Equality and Inclusion for all pupils
Children feel valued and part of the e All disadvantaged pupils have free school uniform allocated at the start of the academic year and access to
school community through access to pre-loved uniform throughout the year
free school uniform

e All Year 6 pupils who wanted to attend the residential trip were supported to attend
Children to access their choice of e School trips part-funded for all disadvantaged pupils
school club e Club attendance part-funded for all disadvantaged pupils who wished to attend

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department
for Education identify which ones are popular in England

Programme Provider
NTP NTP
NELI ELKLAN

Service pupil premium funding (optional) N/A

For schools that receive this funding, you may wish to provide the following information:

Measure Details
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How did you spend your service pupil premium allocation last academic
year?

What was the impact of that spending on service pupil premium eligible

pupils?
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Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, or other activity that you are implementing
to support disadvantaged pupils, that is not dependent on pupil premium or recovery
premium funding.
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